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NOTE:  This is the text of the slides from the presentation, followed by a reference 
list.  It will only be clear to someone who has attended the presentation.  
 
‘Receptive’ pronunciation 

• ‘Pronunciation’ usually thought of as productive 
• Often chiefly associated with pronouncing individual phonemes 
• Tied up with ideas of correctness 
• Perhaps a lack of emphasis on the need to perceive features of the pronunciation 

of proficient speakers 
Productive and receptive problems – which are more serious? 

• ‘Mild foreign accent’ is still understandable 
• Second language speaker expecting/expected to negotiate problems due to non-

standard ‘accent’ 
• Second language listener tends to have false expectations of what they are going 

to hear 
• In a proficient speaker / less proficient speaker conversation, neither is 

equipped to analyse receptive pronunciation difficulties 
Part of an overall approach to listening 

• Listening and reading are both comprehension skills 
• Listening and reading both need accuracy and fluency in understanding 

grammar, vocabulary and discourse structures 
but 
• Listening is linear 
• Listening doesn’t have spaces between the words 
• English has unstressed syllables, and they are often important 

Different kinds of skills 
• Listening is a complex skill; most complex skills are best learnt componentially, 

and the end product does not always resemble the learning activity 
Segmentation 

• (Field, 2008b): gating methodology 
• Listeners predict what comes next at each gate 

 
• First-language listeners (L1Ls) perform better than L2Ls at Gate C, and even 

more so at Gate D 
• L2Ls much less likely to abandon previous erroneous segmentation at Gate D  

L2 listeners’ top-down tendency 
• Even when they hear the sounds in the words, NNLs are more likely (than NLs) 

to replace an unknown word with a word they know: sentence-level 
understanding overrides the evidence of their ears (Field, 2004). 

• L2 listeners tend to overextend their prior knowledge (prior knowledge can be 
topic knowledge, cultural knowledge, or pedagogically mediated knowledge) 
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• Proficiency is a much better predictor of listening performance than prior 
knowledge (two to five times better: Jensen & Hansen, 1995) 

What are the main pronunciation decoding problems for L2 listeners of English? 
• Segmentation 
• Unstress 
• Catenation 
• Phoneme differentiation 
 

--------- 
EXAMPLES OF PRONUNCIATION DECODING TEACHING  
 
Phonenes and stress (A1) 
[They read and hear the words at the same time.  Then…] 
A  Listen and write the words you hear. [Single words, out of order] 
B Listen and underline the words you hear 

1 It is amazing but / that he can’t speak. 
2 He chooses / uses a speech board with pictures on it. 
3 He likes fresh food / fruit. 
4 He can / can’t  use a computer.     

          […] 
 
Important words: discourse markers 
Listeners don’t always make good use of discourse markers (Littlemore, 2001) 
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Deleted posts on Common Room Facebook page
Catherine Walter
Sent:28 July 2016 13:01
To: Hamed Ahmadi Nejad
Cc: Linacre Senior Tutor

  
Dear Hamed,

I have deleted some of your posts on the Linacre Common Room Facebook page, in accord with the College's Social

Media Policy.  

One post was intentionally meant to hurt, offend or denigrate an individual.

Other posts were offensive and derogatory relating to sexual orientation.

The Senior Tutor has been notified as specified by the Policy.

Yours sincerely,

Catherine

-----

Dr Catherine Walter, HEA National Teaching Fellow

Emeritus Fellow, Welfare and Equalities Officer

Linacre College

St Cross Road

Oxford  OX1 3JA

-----
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Focused dictation 

• Put the words/phrases before the discourse marker on the board, numbering 
them; students only have to write the word/expression that comes before. 

• Gapped dictation:  provide the text with the unstressed function words missing. 
 
Catenation (B2) 
When people are speaking fluently, some consonant sounds may be left out.  
/t/  and  /d/ 
When a word ends in a two or three consonant sounds together, with /t/ or /d/ last, and 
the next word begins with a consonant, final /t/ or /d/ may disappear. 
I’m not going  sounds like ‘I’m noh going’. 
He stopped kicking the ball sounds like ‘He stop kicking the ball’. 
We don’t usually leave out /t/ or /d/ before a vowel sound or /h/ 
 […]  [nor before /r/  /w/  /l/  /s/  […] 
Listen to the following sentences and cross out the bold d or t if you don’t hear it 
pronounced. 

1 It looks a bit weird to me. 
2 What does it mean? 
3 What does it mean? 
4 I’d like to knit something like that. 
5 I’d like to knit something like that. 
6 It looks amazing! 
7 I’d rather see this than graffiti. 

               […] 
 
--------- 
Pronunciation and grammar 

• Function words tend to be unstressed, so pronunciation and grammar are 
naturally connected 

• Grammatical distinctions are often manifested in pronunciation (singular/plural; 
defining/non-defining relative clauses; present/past) 

 
--------- 
GRAMMAR-BASED PRONUNCIATION DECODING 
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Regular simple present and simple past endings 
A   Circle the verb form you hear. 

1 talk     talked 
2 finishes     finished 

[…] 
B   Listen to these sentences.  Write past or present. 

1 _________ 
2 _________ 

C   Listen to the story of Bill and Melinda Gates.  Underline the correct verbs: past or 
present. 

1 Bill Gates is / was the boss of Microsoft. 
2 Melinda works / worked for Microsoft as a product developer. 
3 They travel / travelled around the world. 
4 They use / used the Gates Foundation to help poor people. 

--------- 
Dictation 
Dictation makes learners focus on language, gives immediate and clear feedback, is 
diagnostic for teacher 
--------- 
GRAMMAR-BASED PRONUNCIATION DECODING TEACHING: 
 
Dictation / grammar / catenation: 
A  Listen and write down the five sentences you hear. 

1 Hundreds of people are living this way. 
2 Most of us love the footpaths. 
3 Plenty of people live alone. 
4 A lot of people don’t have a car. 
5 Neither of us wants to move. 

B How is of pronounced in the sentences in A? What do you notice about the links 
between of and the word that follows? 
--------- 
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Note: System, 2008, Volume 36, Issue 1, is devoted to L2 listening. 
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